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Q.1 Evaluate the Current Practices of Student
Evaluation at the Secondary Level and Recommend

Strategies for Fair and Comprehensive Assessment

Introduction

Student evaluation is an essential component of the
educational system because it helps determine what

students know, how well they have learned, and how



effectively instruction has been delivered. At the
secondary level, evaluation plays a pivotal role in
shaping students’ academic progress, career decisions,
and lifelong learning skills. In many schooling systems
around the world—including Pakistan—the methods of
evaluation have traditionally emphasized summative
testing, with heavy reliance on end-of-term exams.
However, modern educational research and global best
practices emphasize the need for holistic, fair, valid, and
comprehensive assessment strategies that support

learning rather than merely ranking students.

This answer critically evaluates the current practices of
student evaluation at the secondary level, highlights

their strengths and weaknesses, and proposes strategic



recommendations for more equitable, rigorous, and

rounded assessment.

Current Practices of Student Evaluation at the Secondary

Level

1. Heavy Reliance on Summative Examinations

A dominant feature of secondary assessment is the
emphasis on summative examinations—end-of-term or
board examinations that determine grades, certifications,

and progression.

e Features
o Mostly pen-and-paper written tests
o High stakes (promotion, scholarships, university

entry)



o National or board standardized format
e Implications
o Teachers and students often adopt “teaching to
the test”
o Limits the scope of learning to examinable
knowledge
o Reduces focus on skills like creativity, critical

thinking, and problem-solving

2. Limited Use of Formative Assessment

Formative assessment refers to continuous evaluation
practices used by teachers to monitor learning, provide
feedback, and guide instruction. However, in many

systems:



e Assessment is dominated by periodic tests rather
than ongoing feedback

e Few classroom activities are formally assessed
(projects, presentations)

e Feedback often lacks detail or relevance for

improvement

3. Overemphasis on Memory and Reproduction

Secondary examinations often assess lower-order

cognitive skills:

e Recall of facts
e Reproduction of textbook content

e Simple understanding



Higher-order skills such as analysis, synthesis, evaluation,

and application are rarely prioritized or well-evaluated.

4. Minimal Attention to Skills Assessment

Important skill domains receive little to no emphasis:

e Communication and presentation
e Collaboration and teamwork

e Creativity and innovation

e Digital literacy

e Problem-solving in real contexts

This gap limits students’ readiness for 21st century

challenges.

5. Teacher-Made Tests with Limited Quality Control



In many schools, teacher-made tests are used for unit
tests and term exams. These assessments often suffer

from:

e Poor alignment with learning objectives
e Question items lacking clarity
e Imbalanced cognitive levels

e Subjective scoring practices

6. Lack of Clear Rubrics and Standards
Scoring often lacks transparent criteria:
e Subjective evaluation of written and open-ended

responses

e Unclear expectations for performance tasks



e Students are uncertain about what constitutes

excellence

7. Insufficient Inclusion and Diversity Sensitivity

Current evaluation practices often do not accommodate:

e Students with special needs
e Digital learning learners

e Multilingual or culturally diverse students

This decreases fairness and equity in assessment.

Critical Evaluation of Current Practices

Strengths

1. Standardization:



o Board examinations provide uniform criteria
across institutions.
o Results are comparable and widely recognized.
2. Clear Certification:
o Final grades serve as official certification for
promotion and further study.
3. Curriculum Coverage:
o Written examinations cover most curriculum

content.

Weaknesses

1. Narrow Assessment Focus
o Emphasis on rote memorization rather than deep
understanding.

2. Stress and Anxiety



o High-stakes testing creates pressure and anxiety
among students.
3. Inhibits Creativity
o Lack of assessments that value original thinking
and problem solving.
4. Teacher Dependence on Tests
o Teachers focus on test preparation rather than
holistic learning.
5.Inadequate Feedback
o Students do not receive useful feedback for
improvement.
6. Equity Issues
o Differences in resources (textbooks, tutoring,

digital access) affect fairness.



Strategies for Fair and Comprehensive Assessment

To address these limitations, education systems must
adopt a balanced and student-centered approach. The
following strategies support fairness,
comprehensiveness, validity, and reliability in student

evaluation:

1. Adopt a Balanced Assessment System

Balance formative and summative assessments to

gather a complete picture of student learning.

e Formative assessments (low stakes) should be
frequent and focused on feedback:
o Classroom discussions

o Exit slips



o Reflections
o Learning journals
o Quizzes with feedback
e Summative assessments should measure learning
at key points:
o Unit exams
o End-of-term tests

o Portfolios

Balanced assessment supports learning and reduces

exam pressure.

2. Expand Assessment Formats

Move beyond paper-and-pen examinations to diverse

tasks:



Assessme

nt Type

Projects

Presentatio

ns

Portfolios

Performanc

e tasks

Group tasks

Skills Measured

Research,
creativity,

planning

Communication,

articulation

Growth and

reflection

Application in real

contexts

Collaboration and

teamwork



Peer/self Metacognitive

assessment skills

Multiple formats recognize multiple intelligences and

talents.

3. Align Assessment with Clear Standards and Rubrics

e Develop assessment rubrics that describe
performance levels:
o Excellent
o Proficient
o Basic

o Needs improvement

Rubrics improve transparency, fairness, and reliability.



4. Integrate Higher-Order Thinking Items

Design assessment items that:

e Require analysis, evaluation, and creation
e Use real-life problem contexts

e Promote critical thinking and decision making

Example: Case studies, problem-based essays, scenario

tasks.

5. Provide Meaningful Feedback

Feedback should be:

e Specific (“You need to improve your argument
structure...”)
e Timely (before next learning activity)

e Actionable (suggest next steps)



Effective feedback enhances motivation and learning.

6. Use Continuous and Cumulative Records
Track student progress across the year:
e Attendance
e Assignment completion

e Behavior and participation

e Growth over time

This supports holistic evaluation.

7. Embrace Technology for Assessment

ICT tools can enhance assessment through:

e Online quizzes with instant feedback

e [nteractive rubrics



e Audio-visual performance assessment

e E-portfolios

Technology increases efficiency and accessibility.

8. Ensure Equity and Inclusivity
Provide accommodations for diverse learners:
e Extra time

e Alternative assessment modes

e Differentiated tasks

This ensures fairness for students with special needs or

language barriers.

9. Train Teachers in Assessment Literacy

Teachers need professional development in:



e Test design and construction
e |[tem writing quality

e Reliability and validity

e Use of rubrics

e Interpreting assessment data

Assessment-literate teachers create fairer and more

effective evaluation systems.

10. Involve Students in the Assessment Process

Allow students to participate through:

e Self-assessment
e Peer assessment

e Setting personal learning goals

This increases ownership and motivation.



Conclusion

The current practices of student evaluation at the
secondary level—dominated by summative exams, limited
assessment formats, and insufficient feedback—are
outdated for 21st century learning goals. While
standardized, these practices often overlook deeper
understanding, higher-order skills, creativity, and

inclusivity.

To achieve fair and comprehensive assessment,
education systems must adopt balanced, varied, and

transparent evaluation strategies that:

e Value both formative and summative purposes

e Use diverse assessment formats



e Focus on real understanding rather than
memorization

e Provide clear rubrics and meaningful feedback

e Encourage teacher capacity building

e Support equitable access for all learners

Comprehensive assessment enhances not only
measurement of learning but also development of
learners, ensuring that evaluation becomes a tool for
growth, improvement, and lifelong learning—rather than

just a ranking mechanism.



Q.2 Compare Pakistan’s secondary education system
with that of another country, analyzing similarities and

differences in structure, curriculum, and outcomes.

Introduction

Education systems around the world vary based on
historical, cultural, economic, and political contexts.
Comparing Pakistan’s secondary education system with
that of another country helps us understand how different
nations structure education, what outcomes they achieve,
and which best practices can be learned through

comparison.

For this analysis, Pakistan’s secondary education

system is compared with the secondary education



system of Canada. Canada is chosen due to its strong
global rankings in education, high literacy levels, and
curriculum reforms focused on 21st-century skills. This
comparative analysis examines structure, curriculum,
and outcomes to identify both similarities and differences

while drawing insights for improvement.

1. Structure of the Secondary Education System

1.1 Pakistan’s Secondary Education System

The education system in Pakistan follows a hierarchical

structure:

Level Gra Age

des Group



Primary 1-5 5-10

Middle 6-8 11-13

Secondary 9-1 14-15
0

Higher 11- 16-17

Secondary/Senior 12

Secondary

Secondary education (Grades 9-10) is part of the formal
schooling system governed by provincial Boards of
Intermediate and Secondary Education (BISE). Students

usually sit for Board examinations at the end of Grade



10, leading to the Secondary School Certificate (SSC)

or Matriculation.

After Grade 10, students proceed to Higher Secondary

(F.Sc/ FA/ICS /1.Com) in colleges.

1.2 Canada’s Secondary Education System

Canada’s education system varies by provincel/territory,

but commonly:

Level Grades Age

Group

Eleme K-8 5-13

ntary (Varies)



Secon 9-12 14-18

dary

In most provinces, secondary education covers Grades
9-12. Students complete a Diploma (e.g., Ontario

Secondary School Diploma — OSSD) after Grade 12.
Key features:

e Structured into four grades instead of two (Grades
9-12)

e Provincial curricula with variations

e Graduation based on cumulative credits, not just final

exams

Similarities in Structure



1. Formal Progression: Both systems follow a
structured pathway from primary to secondary.

2. Age of Entry: Secondary education typically begins
around ages 14-15.

3. Governance: Both are regulated by government
authorities (Boards in Pakistan; Ministries of

Education in Canada).

Differences in Structure

Aspect Pakistan Canada

Duration of 2 years (Grades 4 years (Grades

Secondary 9-10) 9-12)



Exit

Credentials

Examination

Focus

Governance

Explanation:

SSC (Matric)

Board Exams at

end of Grade 10

Provincial Boards

Secondary School

Diploma

Continuous
assessment +

credits

Provincial

Ministries

Pakistan separates secondary and higher secondary,

whereas Canada integrates them into a single four-year

secondary program with credit accumulation.



2. Curriculum

2.1 Curriculum in Pakistan

The curriculum in Pakistan is mostly textbook-based and
centralized, though provinces now have greater control

after devolution.

Key features:

e Emphasis on subject knowledge (English,
Mathematics, Science, Social Studies, Islamiyat,
Urdu)

e Textbook-driven instruction

e Final board exams determine student progression

e Limited focus on skills such as critical thinking,

creativity, and collaboration

Curriculum challenges include:



e Outdated content
e Memorization-heavy assessment

e Inadequate links to real life & global competencies

2.2 Curriculum in Canada

Canadian curricula vary by province but generally

emphasize:

e Competency-based learning

e Critical thinking, problem-solving, and communication
e Integration of collaborative and project-based learning
e Technology and digital literacy

e Flexible course selections

For example, in Ontario:



e Students must earn credits in core subjects, plus
electives

e Assessment includes projects, portfolios,
performance tasks

e Inclusive education policies

Similarities in Curriculum

1. Core Academic Subjects: Both include core
subjects like Mathematics, Languages, and Science.

2. Government Oversight: Curriculum is designed or
approved by government bodies.

3. Secondary Focus: Prepares students for

post-secondary education.

Differences in Curriculum



Dimension Pakistan Canada

Focus Content Skills + content

memorization integration

Assessment  Written Formative +
exams summative diverse
tasks
Flexibility Limited High (choices in
electives)
Skills Low High (critical thinking,

Emphasis creativity)



Technology  Variable Widespread

Integration

Explanation:
Canada’s curriculum is more holistic and reform-oriented,
while Pakistan’s tends toward knowledge acquisition with

less emphasis on contemporary skills.

3. Assessment and Evaluation

3.1 Pakistan
Assessment is predominantly:
e Summative board exams

e High stakes

e Focus on recall and reproduction



Continuous assessment or classroom-based evaluation is

inconsistent and not strongly tied to final certification.

3.2 Canada

Assessment includes:

e Continuous classroom assessment
e Portfolios

e Projects

e Group work

e Final exams (where applicable)

Multiple assessment formats offer a comprehensive

picture of student learning.

4. Outcomes



4.1 Learner Achievement

Pakistan

e High dropout rates at secondary level
e Achievement often tied to rote learning
e Skills gap in application, critical thinking,

communication

Canada

e High graduation rates

e Strong performance in international assessments
(PISA, etc.)

e Students develop applicable competencies

(21st-century skills)

4.2 Equity and Access



Pakistan

e Gender gaps in rural areas
e Regional disparities

e Socioeconomic barriers

Canada

e High enrollment and completion
e Safety nets (financial support, inclusive policies)

e Support for special needs

5. Cultural and Social Context

Education reflects societal needs, traditions, and

economic conditions.

e Pakistan faces resource limitations, rapid population

growth, and regional inequalities.



e Canada benefits from strong public investment, stable

governance, and community support.

Key Comparisons at a Glance

Feature Pakistan Canada

Secondary 2 years 4 years (9-12)

Duration (9-10)

Curriculum Content-hea Skills-based

vy

Assessmen Board Continuous +

t exams diverse



Outcomes Limited skill Balanced

focus academic +
skills
Equity Persistent  Strong equity

disparities  focus

Assessmen High-stakes Learner-centere

t Culture d
Teacher Variable Professional
Training standards

Implications and Lessons Learned



What Pakistan Can Learn

1. Shift to Competency-Based Curriculum
o Integrate critical thinking, creativity,
communication skills.
2. Diversify Assessment Practices
o Use formative assessments, portfolios, projects.
3. Extend Secondary Duration
o Consider longer secondary to deepen learning.
4. Promote Inclusive Policies
o Reduce disparities through financial support and
targeted programs.
5. Enhanced Teacher Professional Development
o Train teachers in modern pedagogy and

assessment literacy.



What Canada Can Learn from Pakistan

1. Cultural Integration
o Preserve local languages, values, and culture
within curriculum.
2. Contextual Solutions to Poverty-Based Barriers
o Adopt community-supported schooling for

disadvantaged groups.

Conclusion

Comparing Pakistan’s secondary education with Canada’s
reveals both similarities and significant differences in
structure, curriculum, and outcomes. Pakistan’s system is
still rooted in traditional, exam-heavy approaches, while
Canada’s system emphasizes holistic education,

continuous assessment, and skill development.



To achieve better educational outcomes, Pakistan needs
to adopt comprehensive reforms that balance content
knowledge with skills, expand assessment practices,
improve equity, and empower teachers with modern
pedagogical tools. Mutual exchange of ideas among
nations can enrich education systems globally, but
especially in developing contexts where learning
outcomes have far-reaching impact on economic and

social progress.



Q.3 Analyze the Development of Secondary Education
in Pakistan through Various Education Policies and

Reforms, Highlighting Their Achievements and Gaps

Introduction

Secondary education in Pakistan serves as a pivotal stage
between basic schooling and higher education or
vocational training. It shapes students’ academic
foundation, career prospects, social values, and skills
development. Since independence in 1947, Pakistan has
undertaken various education policies, reforms, and plans
to strengthen secondary education. These reforms reflect
evolving national priorities—from increasing access and

enrollment to improving quality and equity.



This analysis examines the historical evolution, policy
objectives, achievements, and gaps in secondary
education development in Pakistan through major

education policies and reforms.

1. Historical Background of Secondary Education in

Pakistan

Early Years (1947-1970)

At the time of independence, Pakistan inherited a largely
colonial education system with limited secondary
institutions concentrated in urban centers. Secondary
education was elitist and largely inaccessible to rural,

female, and marginalized communities.



During the first few decades, the education sector
received minimal attention and funding. Enrollment

remained low, and systemic challenges persisted.

2. Major Education Policies and Reforms Impacting

Secondary Education

2.1 The First National Education Conference (1947)

Objectives:

e Establish a national education system
e Emphasize Islamic and cultural values

e Achieve basic literacy

Impact on Secondary Education:
This foundational meeting set long-term goals but lacked

detailed implementation strategies. Secondary education



remained underdeveloped due to economic constraints

and prioritization of primary education only.

Achievement:
e Conceptual recognition of education as a national
priority
Gap:

e No actionable strategies or resource allocation for

secondary education

2.2 National Education Policy (1972-1980)

Objectives:

e Promote national unity

e Emphasize secular and vocational education



Impact:
Secondary education administration was centralized;

expansion of science and technical streams was

attempted.
Achievements:

e Expansion of science colleges

e Integration of vocational subjects
Gaps:

e Limited improvement in quality
e Regional disparities persisted

e Gender inequality remained prominent

2.3 National Education Policy (1979)

Objectives:



e |slamization of education
e Introduction of Islamic studies and moral education

e Strengthen national curriculum

Impact:
Islamic studies were made compulsory across schools

including secondary level.

Achievements:

e Increased focus on religion and ethics

e National curricular alignment

Gaps:

e Conversion to rote learning rather than critical thinking
e Inadequate emphasis on analytical and modern

subjects



3. Policy Reforms of the 1990s and Early 2000s

3.1 National Education Policy (1992-2000)

Objectives:

e Enhance access and quality
e Focus on science and technology

e Promote girls’ education

Impact on Secondary Education:

e Establishment of more government schools
e Emphasis on science subjects

e Promotion of girls’ enrollment

Achievements:

e Increased enrollment at secondary level

e Growth of female student participation

Gaps:



e Quality remained uneven

e Teacher shortages and training gaps persisted

3.2 National Education Policy (1998-2010)

Objectives:

e Universalize primary and secondary education
e Increase participation and retention

e Improve quality
Impact:

e Introduced goals for Universal Primary and
Secondary Education (UPSE)

e Decentralization of curriculum planning
Achievements:

e Expansion of secondary schools in rural areas



e |Increased school enrollment and infrastructure

Gaps:

e Backlog in implementation
e Curricular weaknesses

e Persistent dropouts at secondary level

4. Policy Reforms in the 21st Century
4.1 Education Sector Reforms (2001-2010)

Objectives:

e Reinforced access and quality
e Public—private partnerships (PPPs)

e Teacher training

Impact:



e Increased donor support for education
e Expanded access to secondary schooling

e Training workshops for secondary teachers

Achievements:

e Growth in secondary enrollment

e Professional development for teachers initiated

Gaps:

e Uneven teacher training quality
e Management inefficiencies

e Curriculum still outdated

4.2 National Education Policy 2009

Objectives:



e Achieve universal education from primary to
secondary
e Emphasis on girls’ education

e Quality and equity focus

Impact:
It promoted inclusive schooling and aimed at secure

secondary completion for all children.

Achievements:

e Comprehensive focus on access, quality, and equality

e Increased participation of marginalized groups

Gaps:

e Limited financial allocation
e Inadequate monitoring system

e Policy-practice gaps in remote areas



4.3 Education Sector Plans (ESPs) and Frameworks

Various provinces adopted ESPs to implement national

goals at the provincial level.

Achievements:

e Decentralization enhanced local planning
e Emphasis on teacher professional development

e Supportive policy frameworks for student assessment

Gaps:

e Fragmented implementation
e Capacity issues at district levels

e Insufficient public awareness



5. Major Achievements in Secondary Education

Development

5.1 Expansion of Access and Enroliment

e Increase in secondary school numbers
e More schools in rural and remote regions
e Growth of girls’ secondary schools

e Higher overall enroliment rates

Data Insights:
Despite challenges, secondary enroliments have grown

significantly over the last two decades.

5.2 Gender Equity Progress

e Cultivation of girls’ schools



e Scholarships and cash transfers (e.g., BISP
incentives)

e Gender-specific recruitment of female teachers

These initiatives improved girls’ participation in secondary

education.

5.3 Curriculum Reforms and Modern Subjects

Some progress was made in curriculum:

e Inclusion of science and technology subjects
e Life skills and ethics

e Introduction of new textbooks and learning materials

5.4 Teacher Training and Professional Development



Major in-service teacher training workshops were

conducted, especially in:

e Pedagogy
e Classroom management

e Content-specific training for secondary teachers

5.5 Introduction of Public—Private Partnerships

In some provinces, PPP models expanded secondary

education:

e Non-state partners managed community schools
e Improved infrastructure and learning resources

e Local NGOs engaged in school promotion



6. Gaps and Challenges in Secondary Education

Development

Despite notable achievements, several significant barriers

persist:

6.1 Quality of Learning and Teaching

Secondary education quality remains below desired levels:

e Rote-based pedagogy dominates
e Lack of modern instructional strategies

e Few opportunities for critical thinking and inquiry

6.2 Teacher Quality and Motivation

Persistent issues include:

e Teacher shortages



e Lack of continuous professional development

e Insufficient performance appraisal mechanisms

6.3 Learning Outcomes That Lag Behind

Test scores, PISA participation, and national assessments

show that students often:

e Have poor conceptual understanding
e Are weak in analytical and language skills

e Struggle with math and science proficiency

6.4 Inequality and Dropouts

Socioeconomic, regional, and gender disparities still affect:

e School attendance

e Completion rates



e Transition to higher secondary

6.5 Curriculum Relevance
The curriculum still;
e Lacks alignment with contemporary needs

e Is not sufficiently linked to employability

e Focuses heavily on memorization

6.6 Poor Assessment Practices

Secondary schools rely heavily on:

e Summative exams
e Memorization-focused tests

e Limited formative assessment

This undermines learning for understanding.



6.7 Insufficient Financial Allocation

Education budgets are traditionally low (often under 3% of

GDP), affecting:

e Teacher salaries
e Infrastructure
e Learning resources

e Management capacity

7. Lessons Learned and Path Forward

To build a strong secondary education system, Pakistan

must:

7.1 Update the Curriculum



e Focus on critical thinking
e Integrate 21st-century sKills

e Include vocational pathways and life skills

7.2 Strengthen Teacher Education

e Ongoing professional training
e Performance evaluation systems

e Mentorship and support for teachers

7.3 Improve Assessment Practices

e Balanced formative and summative assessment
systems
e Use of rubrics and performance tasks

e Assessment literacy for teachers



7.4 Enhance Equity and Inclusion

e Targeted campaigns to reduce dropouts
e Scholarships for marginalized groups

e Inclusive learning environments

7.5 Increase Education Funding

e Raise education spending above 4% of GDP
e Allocate funds transparently

e Monitor outcomes and impact

Conclusion

The development of secondary education in Pakistan has

passed through several stages, shaped by various



national policies and reforms. While progress has been
made in access, gender equity, and infrastructure,
significant challenges remain—particularly in quality,
assessment, curriculum relevance, and equitable

outcomes.

Achievements include increased enrollment, girls’
participation, teacher training efforts, and curriculum
expansion. However, gaps such as learning outcome
deficiencies, teacher quality issues, and systemic
inequalities hinder the full realization of universal quality

secondary education.

To overcome these gaps, Pakistan needs holistic,
coordinated, and adequately funded reforms that not
only expand access but also improve instructional quality

and equip students with skills for the 21st century. A strong



secondary education system is foundational for higher

education, workforce development, and national progress.



Q.4 Propose an Effective Training Model for
Secondary School Teachers that Aligns with Modern

Pedagogical Standards and Learners’ Needs

Introduction

Secondary school teachers play a decisive role in shaping
adolescents’ intellectual, emotional, and social
development. At this stage, learners transition from basic
knowledge acquisition to higher-order thinking, career
orientation, and civic responsibility. Therefore, teacher
training for secondary education must move beyond
traditional content delivery and align with modern
pedagogical standards, 21st-century skills, and
diverse learners’ needs. An effective training model
should be continuous, practice-oriented, learner-centered,

technology-integrated, and context-sensitive, especially in



developing countries like Pakistan where secondary
education faces challenges of quality, relevance, and
equity. This proposal presents a comprehensive,
multi-dimensional training model designed to empower
secondary school teachers to meet contemporary

educational demands.

Conceptual Foundations of the Proposed Training
Model

The proposed model is grounded in modern educational
theories and global best practices. It draws upon
constructivism, andragogy, experiential learning,
reflective practice, and competency-based education.
The model recognizes teachers as adult learners who
bring prior experiences, beliefs, and contextual knowledge

into training. Therefore, it emphasizes active participation,



collaboration, reflection, and real classroom application

rather than passive lectures.

The model also aligns with international pedagogical
standards such as learner-centered instruction, inclusive
education, formative assessment, digital literacy, and
continuous professional development. At its core, the
model aims to develop teachers not only as subject
experts but also as facilitators, mentors, researchers, and

lifelong learners.

Structure of the Proposed Training Model

The proposed training model consists of five integrated
phases: Pre-Service Preparation, Induction and
Mentoring, Continuous Professional Development,
Classroom-Based Practice and Reflection, and Evaluation

and Feedback. Each phase addresses specific



professional needs and ensures coherence between

theory and practice.

Phase One: Pre-Service Professional Preparation
Pre-service training forms the foundation of effective
teaching. In the proposed model, secondary teacher
education programs should be redesigned to focus on
competency development rather than mere certification.
This phase includes a balanced integration of subject
content knowledge, pedagogical skills, and professional

values.

During pre-service preparation, teachers should study
advanced subject matter aligned with secondary curricula,
ensuring deep conceptual understanding rather than
superficial coverage. Alongside content mastery, strong

emphasis should be placed on pedagogical content



knowledge, enabling teachers to transform subject
knowledge into meaningful learning experiences for

adolescents.

Modern pedagogy courses should include
learner-centered approaches, inquiry-based learning,
project-based learning, collaborative learning, and
differentiated instruction. These approaches address
diverse learning styles, abilities, and interests commonly
found at the secondary level. Courses on educational
psychology should focus on adolescent development,
motivation, identity formation, and socio-emaotional
learning, helping teachers understand learners’ cognitive

and emotional needs.

Practical teaching experience must be central to

pre-service training. Extended teaching practicums in real



secondary classrooms, supervised by trained mentors,
should allow prospective teachers to practice lesson
planning, classroom management, assessment, and
reflective teaching. This practical exposure bridges the

gap between theory and classroom realities.

Phase Two: Induction and Mentoring of Newly
Appointed Teachers

The transition from training institutions to real classrooms
is often challenging for novice teachers. Therefore, the
proposed model includes a structured induction and
mentoring program during the first two years of service.
This phase reduces teacher attrition, enhances

confidence, and promotes professional growth.

Each newly appointed secondary teacher should be paired

with an experienced, trained mentor from the same



subject area. Mentors guide novice teachers in lesson
planning, classroom management, assessment strategies,
and professional ethics. Regular mentoring sessions,
classroom observations, and feedback discussions help

new teachers refine their practices.

Induction workshops during this phase should focus on
school culture, curriculum standards, assessment policies,
inclusive education practices, and child protection
guidelines. This ensures that new teachers understand
institutional expectations and professional responsibilities
while developing a sense of belonging and professional

identity.

Phase Three: Continuous Professional Development
(CPD)

Continuous Professional Development is the core of the



proposed training model. Teaching is a dynamic
profession, and secondary teachers must continuously
update their knowledge and skills to respond to changing
curricula, technologies, and learners’ needs. CPD should

be mandatory, structured, needs-based, and career-linked.

The CPD component includes short courses, workshops,
seminars, online modules, and professional learning
communities. Training themes should cover modern
pedagogical trends such as student-centered learning,
critical thinking development, inquiry-based science
teaching, communicative language teaching, and

interdisciplinary approaches.

Technology integration is a crucial element of CPD.
Teachers must be trained in digital pedagogy, including the

use of learning management systems, educational apps,



virtual labs, online assessment tools, and multimedia
resources. This enhances blended and online learning,

making education more engaging and accessible.

Inclusive education training should be a priority within
CPD. Teachers must learn strategies for teaching students
with diverse abilities, learning difficulties, gender
backgrounds, and socio-economic conditions. Training on
differentiated instruction, classroom accommodations, and
positive behavior support helps create inclusive and

equitable learning environments.

CPD programs should be flexible and modular, allowing
teachers to choose courses based on their professional
needs and interests. Successful completion of CPD

modules should be linked to career progression,



promotions, and incentives, motivating teachers to engage

seriously in professional learning.

Phase Four: Classroom-Based Practice and Reflective
Teaching

An effective training model must directly impact classroom
practices. Therefore, the proposed model emphasizes
action-based learning and reflective practice. Teachers
are encouraged to implement new strategies in their
classrooms, observe outcomes, and reflect on their

effectiveness.

Classroom-based action research should be promoted,
where teachers identify a teaching or learning problem,
apply an intervention, and analyze results. This empowers

teachers as reflective practitioners and contributors to



educational improvement rather than passive recipients of

training.

Peer observation and collaborative reflection are essential
components of this phase. Teachers observe each other’s
classes, share experiences, and discuss best practices in
professional learning communities. Such collaboration
fosters a culture of trust, innovation, and shared

responsibility for student learning.

Reflective journals, teaching portfolios, and lesson study
models can be used to document professional growth.
These tools help teachers critically analyze their teaching
decisions, student responses, and learning outcomes,

leading to continuous improvement.

Phase Five: Evaluation, Feedback, and Quality

Assurance



Evaluation is vital to ensure the effectiveness and
sustainability of the training model. In the proposed
framework, evaluation is formative, supportive, and
growth-oriented rather than punitive. It focuses on

improving teaching quality and student learning outcomes.

Teacher performance evaluation should be
multi-dimensional, including self-assessment, peer review,
mentor feedback, and student learning evidence.
Classroom observations should assess pedagogical
practices, learner engagement, assessment methods, and

classroom climate rather than mere content coverage.

Feedback mechanisms must be constructive and timely,
guiding teachers toward improvement. Training institutions

and education departments should use evaluation data to



refine training programs, identify emerging needs, and

allocate resources effectively.

At the system level, the impact of teacher training should
be measured through improved student achievement,
reduced dropout rates, enhanced classroom engagement,
and positive school culture. This ensures alignment

between training objectives and educational outcomes.

Alignment with Modern Pedagogical Standards

The proposed training model aligns strongly with modern
pedagogical standards by emphasizing learner-centered
teaching, active learning, formative assessment,
inclusivity, and digital competence. It shifts the focus from
rote memorization to conceptual understanding, critical

thinking, creativity, and problem-solving.



Teachers trained under this model are equipped to design
meaningful learning experiences, facilitate discussion and
inquiry, and support diverse learners. The integration of
technology enhances accessibility, collaboration, and
personalized learning, meeting the expectations of modern

students.

Addressing Learners’ Needs at the Secondary Level
Secondary learners have unique developmental needs,
including identity formation, autonomy, peer interaction,
and career exploration. The proposed training model
prepares teachers to address these needs through
supportive teacher-student relationships, motivational

strategies, and guidance-oriented teaching.

Training in socio-emotional learning enables teachers to

support students’ mental health, resilience, and ethical



development. Career guidance components help teachers
connect subject learning with real-world applications and
future pathways, making education more relevant and

meaningful.

Contextual Relevance for Pakistan and Similar
Systems

In contexts like Pakistan, where secondary education
faces challenges of overcrowded classrooms, limited
resources, and uneven teacher quality, this training model
offers practical and scalable solutions. Blended CPD,
mentoring, and school-based professional learning reduce

costs while maximizing impact.

By aligning teacher training with national curriculum goals,
assessment reforms, and digital initiatives, the model

supports systemic improvement. It also promotes



professionalism, accountability, and respect for the
teaching profession, which are essential for long-term

educational development.

Conclusion

An effective training model for secondary school teachers
must be comprehensive, continuous, and
learner-centered. The proposed five-phase model
integrates pre-service preparation, induction and
mentoring, continuous professional development,
reflective classroom practice, and supportive evaluation.
By aligning with modern pedagogical standards and
learners’ needs, this model transforms teachers into
reflective practitioners, facilitators of learning, and agents

of change. Implementing such a model can significantly



enhance teaching quality, student outcomes, and the

overall effectiveness of secondary education systems.



Q.5 Identify Major Problems and Emerging Trends in
Pakistan’s Secondary Education System and Suggest

Practical Policy Measures to Address Them

Introduction

Secondary education occupies a crucial position in
Pakistan’s education system because it bridges basic
schooling and higher education, technical training, or entry
into the workforce. It is at this stage that students
consolidate foundational knowledge, develop higher-order
thinking skills, and shape their future academic and
professional trajectories. Despite its importance,
Pakistan’s secondary education system continues to face
deep-rooted structural, qualitative, and governance-related
problems. At the same time, new trends—driven by

globalization, technology, demographic change, and policy



reforms—are gradually reshaping the sector. A balanced
analysis of major problems, emerging trends, and
practical policy measures is essential to understand the
current state of secondary education and chart a realistic

path forward.

Overview of Secondary Education in Pakistan
Secondary education in Pakistan generally covers Grades
9 and 10, culminating in the Secondary School Certificate
(SSC) examinations conducted by Boards of Intermediate
and Secondary Education. This level is characterized by
high-stakes examinations, rigid curricula, and limited
flexibility. Enrollment has increased over the years, but
quality, equity, and relevance remain major concerns. The

system operates within a broader context of limited public



investment, governance challenges, and socio-economic

disparities.

Major Problems in Pakistan’s Secondary Education System

Access and Enroliment Gaps

One of the most significant problems in secondary
education is limited access, particularly in rural areas,
underserved regions, and marginalized communities.
While primary enrollment has improved, many students fail
to transition to secondary education due to poverty,
distance to schools, lack of facilities, and social
constraints. Girls, especially in rural and conservative
areas, face additional barriers such as early marriage,
domestic responsibilities, and cultural norms discouraging

continued education.



High Dropout Rates

Dropout rates increase sharply at the secondary level.
Economic pressures force many students to leave school
and seek employment. Academic failure, lack of
motivation, poor teaching quality, and irrelevant curricula
also contribute to student disengagement. The rigid
examination system further discourages students who
struggle academically, leaving them with limited

second-chance opportunities.

Quality of Teaching and Teacher Preparation

Teacher quality remains a persistent challenge. Many
secondary school teachers lack adequate subject mastery,
pedagogical skills, and exposure to modern teaching
methods. Pre-service teacher education is often

theory-heavy and disconnected from classroom realities,



while in-service professional development is sporadic and
ineffective. Low motivation, limited career progression, and
weak accountability mechanisms further undermine

teaching quality.

Outdated and Content-Heavy Curriculum

The secondary curriculum is widely criticized for being
outdated, overloaded with content, and heavily focused on
rote memorization. It places insufficient emphasis on
critical thinking, creativity, problem-solving, and real-life
application. Subjects are taught in isolation, with little
interdisciplinary integration or relevance to students’ future

careers and societal needs.

Examination-Oriented Assessment System
Pakistan’s secondary education system is dominated by

high-stakes board examinations. These exams largely test



recall rather than understanding or skills, encouraging rote
learning and coaching culture. Continuous assessment,
formative feedback, and alternative evaluation methods
are weak or absent, limiting opportunities for holistic

assessment of student learning.

Inequality and Regional Disparities

Significant disparities exist between urban and rural areas,
provinces, and socio-economic groups. Elite private
schools offer better facilities, trained teachers, and modern
pedagogy, while many public schools struggle with
overcrowded classrooms, poor infrastructure, and lack of
learning resources. These inequalities perpetuate social
stratification and limit upward mobility for disadvantaged

students.



Governance and Management Issues

Weak governance, poor coordination between federal and
provincial authorities, and limited institutional capacity
affect policy implementation. Political interference,
inconsistent reforms, and lack of data-driven
decision-making undermine long-term planning.
Monitoring and evaluation mechanisms are often
ineffective, resulting in a gap between policy intentions

and classroom realities.

Insufficient Financing

Public spending on education in Pakistan has historically
remained low, often below international benchmarks.
Limited funding affects infrastructure development, teacher
salaries, training programs, curriculum reform, and

technology integration. Without sustained investment,



systemic improvements in secondary education remain

difficult to achieve.

Emerging Trends in Pakistan’s Secondary Education System

Expansion of Enrollment and Infrastructure

Despite challenges, there is a gradual increase in
secondary school enroliment, particularly in urban areas.
New schools, upgraded facilities, and initiatives to convert
middle schools into secondary schools reflect efforts to
expand access. Public—private partnerships have also

contributed to infrastructure development in some regions.

Growing Role of Private Sector
The private sector continues to expand its presence in
secondary education. Private schools often introduce

innovative teaching methods, better accountability, and



parental engagement. While this trend improves choice
and competition, it also raises concerns about equity and

affordability.

Curriculum and Textbook Reforms

Recent years have seen attempts to revise curricula and
textbooks to reduce content load and improve conceptual
clarity. The introduction of a Single National Curriculum
reflects efforts to standardize learning outcomes, though
its implementation at the secondary level remains a work

in progress.

Integration of Information and Communication
Technology (ICT)

Technology is gradually entering secondary classrooms
through computer labs, digital content, online learning

platforms, and virtual classrooms, especially after the



COVID-19 pandemic. Blended learning models and digital
resources are emerging as important tools for teaching

and assessment.

Focus on Skills and Employability

There is growing recognition of the need to align
secondary education with labor market demands.
Technical and vocational streams, career guidance
initiatives, and life skills education are gaining attention,
though their integration into mainstream secondary

education remains limited.

Increased Attention to Teacher Professional
Development
Policy documents increasingly emphasize continuous

professional development for teachers. Training programs



focusing on pedagogy, assessment, and technology use

are being introduced, albeit unevenly across provinces.

Practical Policy Measures to Address Major Problems

Expanding Equitable Access to Secondary Education
To address access gaps, the government should prioritize
the establishment of secondary schools in underserved
areas and provide safe transportation and hostel facilities
where necessary. Conditional cash transfers, scholarships,
and stipends—especially for girls and disadvantaged
students—can reduce economic barriers and encourage

retention.

Reducing Dropout Rates through Student Support
Systems

Schools should introduce counseling services, mentoring



programs, and academic support mechanisms to identify
at-risk students early. Flexible pathways, such as evening
schools, alternative education programs, and
second-chance examinations, can help students who drop

out re-enter the system.

Strengthening Teacher Education and Professional
Development

Teacher training policies should focus on improving both
pre-service and in-service education. Pre-service
programs must integrate strong subject knowledge,
modern pedagogy, and extended teaching practice.
In-service professional development should be
continuous, needs-based, and linked to career
progression, with mentoring and peer learning as core

components.



Modernizing Curriculum and Pedagogy

Curriculum reform should prioritize conceptual
understanding, critical thinking, creativity, and real-world
application. Interdisciplinary approaches, project-based
learning, and inquiry-based teaching should be
encouraged. Curriculum content must be relevant to

students’ lives, national priorities, and global challenges.

Reforming Assessment and Examination Systems
Assessment reforms should reduce overreliance on
high-stakes examinations and promote formative
assessment, portfolios, projects, and performance-based
tasks. Boards of education should revise examination
formats to test understanding and skills rather than
memorization. Teacher training in assessment literacy is

essential for successful implementation.



Promoting Equity and Inclusion

Targeted interventions are needed to address regional and
socio-economic disparities. Resource allocation should be
needs-based, with additional support for disadvantaged
schools. Inclusive education policies should ensure that
students with disabilities and learning difficulties receive

appropriate accommodations and support.

Improving Governance and Accountability

Clear roles and responsibilities between federal,
provincial, and district authorities are essential for effective
governance. Data-driven planning, transparent monitoring
systems, and independent evaluation mechanisms can
improve accountability. Reducing political interference and
strengthening institutional capacity will enhance policy

implementation.



Increasing and Optimizing Education Financing

The government must increase public investment in
education, particularly at the secondary level. Efficient use
of resources, transparent budgeting, and public—private
collaboration can maximize impact. Investment in
infrastructure, teacher salaries, training, and technology is

crucial for sustainable improvement.

Harnessing Technology for Learning and Management
ICT should be strategically integrated into teaching,
assessment, and school management. Teacher training in
digital pedagogy, development of localized digital content,
and expansion of internet connectivity can enhance

learning opportunities and reduce disparities.



Conclusion

Pakistan’s secondary education system faces a complex
mix of persistent problems and evolving trends. Major
challenges such as limited access, high dropout rates,
poor teaching quality, outdated curricula, inequitable
provision, and weak governance continue to hinder
progress. At the same time, emerging trends—such as
increased enrollment, private sector involvement,
curriculum reform efforts, technology integration, and
renewed focus on skills—offer opportunities for
transformation. Addressing these challenges requires
coherent, well-funded, and context-sensitive policy
measures that prioritize quality, equity, and relevance. By
strengthening teacher preparation, modernizing curriculum
and assessment, improving governance, and ensuring

equitable access, Pakistan can move toward a more



effective and inclusive secondary education system
capable of meeting the needs of its youth and contributing

to national development.
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